Curriculum Revitalization

in a Japanese High School:
Teacher—Teacher and Teacher—

University Collaboration

K AZUYOSHI SATO AND KEIKO TAKAHASHI

This chapter describes curriculum development toward communication-
oriented English in a Japanese public high school over a 5-year period. It
compares and contrasts two 2-year projects in the same school, the first 205
beginning in April 2001 and the second in April 2004 (see Table 1), to
determine what factors contributed to the successful revitalization of the
curriculum. In the first project, teachers resisted the program; they struggled
and learned through trial and error, yet they lacked the communication

and collaboration necessary for sustained revitalization of the curriculum.

In contrast, in the second project, four teachers volunteered and formed a
team. As these teachers collaborated to develop the curriculum, they gener-
ated more learning opportunities for teachers in the context of their school.
Furthermore, they found that their students’ learning improved.

In this chapter, we first describe the school context and provide details
on the roles we assumed. Then, we delineate each project, incorporating
stories. We believe these stories offer valuable insights from a teacher’s
perspective of how teachers revitalized their curriculum in the school.

The School and Curricular Context

The public high school charged with incorporating the programs is coedu-
cational and located in a central regional area of Japan. Each grade has six
classes with, on average, 38-40 students per class. Some students begin
working directly after graduation, and others enter university. To cater to the
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Table 1. Overview of Projects

Year (Grade Level) Class Goals (Improving...) ;‘
2001 (1st grade) Oral Communication [ Oral communication skifls
2002 (2nd grade) Writing Speaking and writing skils
2003 (3rd grade) Wiriting: Teachers work in different ways

Note. Project 1 took place during the school years of 2001 and 2002; project 2 took plazs
during the school years of 2004 and 2005.

latter group, two of the six classes in each grade prepare students for uni-
versity entrance examinations. When the first project started in 2001, thess
were 10 English teachers in the school, including one native-English-speas
ing teacher, who was an assistant language teacher. The average teaching
experience was 15.6 years (range 0-31 years).

The main goal of the projects was to improve students’ communica=
skills in English in accordance with the guidelines on communication-
oriented English implemented by the Ministry of Education, Culture.
Sports, Science and Technology (MEXT). These guidelines, which were
renewed with a further emphasis on communication skills in 2003, wezs
designed to address a perceived need to improve the #ypical high school
student’s ability to communicate in English, which was felt to be inadeqe
despite several years of instruction in English. The overall objectives of the
guidelines were “to develop students’ practical communication abilities sucs
as understanding information and the speaker’s or writer’s intentions, and
expressing their own ideas, deepening the understanding of language and
culture, and fostering a positive attitude toward communication through
foreign languages” (MEXT, 2003, p. 7). Although the guidelines required
teaching Oral Communication twice a week to 1st-year students, most
teachers had been replacing it with a grammar class as they thought gram-
mar was essential to prepare students for university entrance examinations

Oral Communication was taught only when the native-English-spezicag
assistant language teacher visited each classroom approximately once a we
Oral Communication was taught using student-centered activities, such
as games. For other English classes, such as English I and II, most teache=
relied on the textbook. They focused on grammar explanation and translz-
tion, with little or no instruction in communication-oriented English. T
type of covert curriculum and traditional way of teaching, which is contza=
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Takahashi’s public senior high school to experiment with a 2-year project
(the project name, translated from Japanese, is the Communication Power-
Up Plan). Sato was interested in the project, and asked for permission to do
research. It took 6 months for the principal of the school to accept Sato as a
researcher and curriculum adviser, after which Sato was allowed to visit the
school and collect data. Sato visited the high school once a week, observed
classes, and gave advice to the teachers involved in the projects. Multiple
data sources, including interviews (teachers and groups of students),
classroom observations, documents (e.g., teachers’ materials, videotapes of
students’ speaking tests, students’ portfolios), and student surveys, were used
to document how the teachers revitalized the curriculum and how students
improved their communication skills. Sato interviewed teachers and groups
of students twice a year (September and February—March). He collected
and analyzed all data except for the students’ speaking tests, portfolios, and
surveys.

Takahashi, who became the coordinator of the projects, collaborated
with Sato and met with him every week after his visit. She received addi-
tional advice from Sato through online communication. Based on this
advice, Takahashi created lesson plans and developed materials, which she
then shared with other teachers. She also created a student survey, and asked
other teachers to administer it in their classes twice a year (October and
February). Takahashi was responsible for summarizing the survey data. She
also collected comments from students’ portfolios in July, December, and
February and translated them into English.

Project 1 (2001 and 2002 School Years): Revitalizing
1st-Year Oral Communication and 2nd-Year Writing

INTRODUCTION

The first project started in April 2001, although Sato did not become
involved until September 2001. Most teachers were not sure how to teach
Oral Communication and thought students might perceive it as a Sfun class.
They thought it would not be useful to students taking university entrance
examinations. The teachers had to change their curriculum, and to some
degree their teaching approaches, because of the top-down reform initia-
tives. During the first 3 months of the project, teachers often complained
about the students’ lack of progress on their speaking tests. However, as the
teachers began to discuss assessment criteria during meetings in October
and collaborate to assess speaking tests, they witnessed a remarkable change
in the students’ performance. The second year started in April 2002. Even
after engaging in a long discussion, three teachers did not agree to integrate
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using Impact Intro in July, after the midterm examination of the first semes-
ter. The teachers were motivated to use speaking tests as they thought the
tests would encourage students to engage in oral activities in class. However,
attending a weekly meeting was difficult for the teachers because of their
tight schedules and reluctance to do so. Table 3 shows the structure for Oral
Communication classes in the 2001 school year. Nine speaking tests (i.e.,
assessments) were administered: four individual speeches, four pair presenta-
tions, and one group presentation. Presentations 1-4 were scheduled for the
first semester of the year (April to September) and presentations 5-9, for
the second semester (October to March). Appendix A shows sample hand-
outs for the presentations. Hello There was the required MEXT-approved
textbook.

Five speaking tests were administered from April to July, before Sato
began visiting the school. The tests involved individual, pair, and group
presentations on predetermined topics. Students prepared for the presenta-

Table 3. Structure for Oral Communication Classes
in the 2001 School Year

Lesson/Unit Topic Speaking Test
1 | Introduction (Hello Self-introduction Individual presentation
There!)
2 | Lesson 1 (Hello There!) What are you interested | Individual presentation
in? (What I am interested
in)
3 | Lesson 2 (Hello There!) This is my class Individual presentation
schedule. (My favorite subject)
4 | Lesson 3 (Hello There!) What club do you Pair presentation
belong to? (Club activity)
5 | Unit 1 (Impact Intro) My family Pair presentation
(My...won't let me go!)
6 | Unit 2 (Impact Intro) My friends Pair presentation
(Nice to meet you!)
7 | Unit 3 (Impact Intro) My pastimes Pair presentation
(Are you doing anything
on...?)
8 | Unit 6 (Impact Intro) Modern sounds Individual presentation
(My favorite bands)
9 | Unit 7 (Impact Intro) Food Group presentation

(At the restaurant)
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From their initial experience, teachers learned the following:

* Giving nine speaking tests throughout the year is important because it
takes time for students to get used to and to gain confidence in using
English. Teachers, therefore, must be patient and try new ways of
working.

* Continuous assessment through speaking tests can develop students’
speaking and listening skills.

It is important to discuss assessment criteria because it encourages teach-
ers to observe more carefully the students’ performances and stages of
learning.

* Both teachers and students should participate in the assessment of
speaking tests. Students can learn much from watching the perfor-
mances of other students. Japanese English teachers need no longer rely
on the assistant language teacher.

* A weekly meeting is important because it gives teachers the opportunity
to share their problems and teaching ideas.

However, teachers stopped having weekly meetings in January as
students became used to making oral presentations. Without the weekly
meetings, the teachers stopped sharing their ideas as well as problems they
were having in their classrooms. They seemed satisfied with the students’
performance and thus believed there was no need for the meetings.

Student Learning: The Pleasure of Using English

At the end-of-year departmental meeting, teachers did not have enough
time to discuss what they had learned, what kind of problems they had had,
and how they could develop the Oral Communication class in the following
year. Although they had conducted a student self-evaluation survey twice
during the year, the results were not fully discussed. It was clear, however,
that the students wanted the challenge of participating in more spontaneous
and natural conversations, as their comments in their portfolios showed.

Mika: ] enjoyed presentations but I don’t have confidence in speaking
with a native speaker. I want to be able to have a natural conversation

in English. (third portfolio, February 2002)
Takeshi: / want to be able to think in English so that I can speak more

freely in a conversation. I hope we can have many interactive activities.

(third portfolio, February 2002)

The students evaluated their own speaking and listening skills in Octo-
ber and February, comparing them with those from the previous April. They
responded to a questionnaire developed by Takahashi. The results showed
the students believed their speaking and listening skills had improved




€le

Curriculum Revitalization in a Japanese High School: Teacher—Teacher and Teacher—University Collaboration

moy parensuowap pue 70Oz [Idy £[1ed ur [ooyds Y1 pasia OIeg
“S[[I]S UONESTUNWIWOD [eI0 J12Y1 2A01dWT 01 INUIUOD 03 PIUELM SIUSPNIS Y1
1e) pamoys A[1es[d 1824 111y Y1 JO PUS O 1B PAIONPUOd MI1AINUT dnoid
o) pue £2AINS JUIPNIS YD T2A0ION *(617 ‘d) I2YI0UE 20I0JUIAI [[1M [[Is
9UO U21JO_ 1BY) PUE BUDIE WOOISSE[D Y1 OIUT JUBAI[DI OIB JEY] S[[I[S IN0OJ
a1 Jo [ 10 Aue 211auT 9m DFendue] Jo swI0] 21 03 A[IIEPUOI3S A[uo pue
‘oden3ue] yum op ued s1oures] 1eym o1 Arewiid Jurpuaiie £4q eyl swage
5 “Suryoea s3enJue] sanestunwUwIod Jo jToMmIWEI) oY) UM yoeoidde
o[qisnerd Ajuo ot st sypys 23enSue| Jo uoneidanur oy ey sureIUrEW (F661)
umoIg (007 ‘01eS 29 IFYSUIMI[OYD)) AISIDAIUN Y B [NJSSIOONS U] PEY
“Gupyeads pue unum soerdour yorym ‘yoeoidde oy, As1oa1Un S1y I€ pasn
yoeoxdde oy A1 s10(dEI) 18IL-pUT 92171 1EYI PIPUSWUIOIII OIEG “IDIAPE 10§
01eg pay[se pue ssof e 1e urede seam Tyseyes[e] 'sse[> SUNLIA\ € Yoeal 01 pey
SIOYOED) ‘SIUIPNIS TedL-PU 10J SSE[O UONEIIUNWIWIOY) [EI() OU Sem 193 SY
Supyeadg pue Suniy Suneidsiug :uonezIfEASY JO $S001] YT,

SLN3IANLS HVIA-ANZ HO4 DNILIYM “HVIA ANOD3S IHL

sse[o> uniim e ozI[eI1adI 01 pa[33n1s s19YdE1 1EIL-puUy MOy
$2qLI2SOp UOND2s 1xau oY, “werdord oY1 jo uonen[eAd pue UOISSNOSIP Y3noua
INOYIM PIITEIS TEIA [0OYDS MU DT “TEIA PUODIS O3 UT SSE[O UOHEDIUNW
-wIon) [e1() OU SeMm 219 (7 J[qE], 99S) SMOYS WN[NILIIND 3} SE ‘UONIPPE U]
“S[[B[s uonesunwwod siuapnis Juraordwr LYINY premol Jurjiom I9PISUOD
10U pIp A9Y1 ‘SIS [BI0 SIUDPNIS UT 1USWIA0IdWIT 93 JO STLME JUILII( SID
-yoea1 ySnoyy “paoustiadxo pey Loy 1eym s3unsour 1e oreys o1 idwane
Ao PIp T0U ‘s2SSE[D UONEDIUNWIWOY) [eI() JI9Y) Paienjead Aoy3 uaym
sA2AINS JUSPNIS DY) WIOIJ SI[NSII DY SN 10U PIP SIAYIE) T TIIAIMOH]
"SUOIIBSIDAUOD [EINIEU pue snosueiuods a1ouwr £11 01 21159p Suons & pey
SIUDPNIS ‘MOYS SIUDWIOD I Sy "YSI[SU7 [BIO UIL[ 01 SNUIIUOD 01 PIIUEM
SIUDPNIS YONW MOY I1I0U 01 WIS 10U PIP SIAYOEd) 1S0W A[2IeUn1Iojur)
sse ut ysijduyg 3ursn Lofus
01 uedaq Aoy pue pasordur A[enpeId s[[r{s UOIEITUNTIIOD JI3Y) ‘SUOT
-e1udso1d [EIO SpEW SIUSPNIS SY “SSE[D UOTIB[SUEBI] JEWUWIEIS PIIdIUID-IOYIE)
911 UBY) 19139q SISSE[D PAIUIIIO-UONEDUNWIWOD PUE PAIIUND-IUIPTIS I3
PAYI[ SIUDPNIS PAMOYS SAIAINS O] “ISAIMOL] "SINTANDIE 25911 Aofua J0u
P[NOM SIUSPMIS SY1 ‘SNT) pUE SIUSPNIS 10] YNOYJIP 001 2q P[noMm 3531 Jur
-yeads pue sanranoe 1red ey prexje orom s1oydeal Y3y 10u sem ysiduyg
JO [2A3] SIUSPNIS Y1 ISNEII( "04F 01 0 Q7 WOIJ PISEIIIP  PUEISIOPUN
Aprey P[NOd [ PrEs oYM SIUSPNIS JO IdquINU Y1 (7 2[qBL) S[[P[s Sutuassy|
JO SUIID U] "] 01 0] WOIJ pasea1ddp eads A[prey ued [ pres oym
syuapms jo oFeusoiad oy (1 2[qe1) sy Sunfeads jo suriay ut Sjdurexs
10,] *(g x1ipuaddy ur g pue 1g so[qe[, 29s) suoneiuasaid [ero 1Y) y3noiy:



214

Revitalizing a Curriculum for School-Age Learners

to teach writing and speaking in an integrated way. However, except for
Takahashi, none of the teachers liked the approach. The other two teachers
thought it was a speaking, not a writing, lesson. In particular, they resisted
abandoning their familiar textbook, which included many translation
exercises. After a long discussion, the two teachers compromised and said
they would use the textbook as a main tool and incorporate some free
composition exercises. They said they might try the new approach after
they observed how Takahashi’s writing class went. Thus, in April 2002, the
teachers implemented different writing classes for 2nd-year students. Mori,
an experienced teacher, reflected on those days:

1o be honest, I didn’t like the approach. Although I participated in the
demonstration and received explanation from Takahashi afterward, 1
was at a loss about how to teach. Because I am a teacher, I want to teach
students with confidence in my class. Then we had a meeting among

us. We had to compromise. I mean I had to be in the middle between
Takabashi and Kawai. Otherwise, I thought we would go our own ways
and get nowhere. So I made effort little by little and tried to cooperate
with other teachers. (second interview, March 2003)

As a consequence, two types of class were introduced. Kawai and Mori
mainly taught according to the textbook, with some inclusion of free writ-
ing. Takahashi told her students to do all the exercises in the textbook as
homework. In class, she attempted the new approach and had students
express their ideas by writing on a range of topics, from Three Things About
Me! to Asking About Japan.

The students in advanced classes covered 10 topics and the students in
general classes covered 7 topics following the 8 steps listed below:

1. introducing three questions about a topic |

2. practicing conversation strategies

3. writing assignment (homework): (a) what you want to say, (b)
vocabulary you want to use for this topic, and (c) three new ques-
tions you will ask in the next conversation

4. peer correction of the composition

5. timed conversation, changing partners (3-minute timed conversa-
tion and 2 minutes of summarizing) X 3 times

6. recording: record the timed conversation on tape

4 Although the new MEXT guidelines (2003) stipulate that “writing instruction is con-

ducted more effectively by integrating writing activities with listening, speaking and ‘
reading activities” (p. 14), most teachers continued to ignore the guidelines and rely on the
textbook with which they were familiar.
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Well, I started to use a new approach, which would integrate writing
and speaking in the second semester. I mainly used the textbook in

the first semester because I was not sure of how to use new approaches.
Anyway, when I saw students enjoying using English with their part-
ners, I thought this might work well. Actually, I enjoyed teaching, too.
Gradually, I got used to the new approaches and spent more time on free
writing and speaking. (second interview, March 2003)

Takahashi’s Episode 1: The Power of Portfolios

The following is Takahashi’s first-person description of her writing class:

In the writing class for 2nd-year students, I asked the students to write
a report assessing their portfolios at the end of the school year in March.
When they looked over all the worksheets in their file, they noticed
improvements. By reflecting on their learning history, students gained
confidence.

However, slower learners seemed to make so little improvement
that I often did not notice the improvement in class. For example, I
was discouraged that the slower learners were unable to have 3-minute
conversations, even in December, and to see them 5pem[ing an entire
period writing only 10 sentences. Thus, I didn’t expect they could make
improvements, and I began wondering whether this class was helping
them learn. However, their semester reports showed that their speaking
and writing skills did improve and that they had gained confidence in
learning English. Some students wrote the following comments:

Hiromi: /t was very difficult or almost impossible to have a
2-minute conversation even in October. I didnt know how to
keep a conversation going. Its still difficult to ask new questions
but I came to use conversation strategies more and more. (third

portfolio, February 2003)
Ichiro: [ couldn’t speak English at all in April, but now I can

use the expression “How ya doin’?” to open a conversation, “How
bout you?” to ask the same question, and “Nice talking with
you!” to close a conversation. This is a big change for me. (third

portfolio, February 2003)

Kaori: / didn’t know any conversation strategies. But I now use
the shadowing strategy, and it is very helpful to keep a conversa-
tion going. (third portfolio, February 2003)

For the speaking test in December, most students in the general class
Jailed to have a 3-minute conversation. I gave a speaking test three times

a year after I had covered a couple of topics. Students prepared for all




LT

Curriculum Revitalization in a Japanese High School: Teacher-Teacher and Teacher—University Collaboration

uf ‘yoea1 01 3urod a1om Aoya moy pue op 01 3urod a1om LY 1EYM INOQE Y[EI
01 19w A[[euly s19Yoe1 9 ‘€O [Fdy U pairers 1eak [00Y0S IXIU Y3 UK\

NAO HIFHL NO DNIHOVIL :1253r0Odd 15414 IHL 4314V

‘suonisodwod 1191 1e Jur{oo] InoyIIM
SUOTIESIDAUOD 2INUIW-¢ Py PUE SIOUNUIS G [—()] 2IOIM SIUIPNIS ‘SISSE]D
[e12U33 U] 'SUONIESIDAUOD INUTW-G 01 -§ Pey pue 51dol & INOGe $IOUIUS
07 Aporewrrxordde 2111m pNood $3sSE[D PadUBAPE UT SIUIPNIS IAISIWIS Y3 JO
PUD 241 4g *1SOW I 1B SANUIW 7 IO UONESIZAUOD E Pry pue didol e noqe
$9OUIUIS XIS 01 A} A[UO 210IM A[[ENIUT SIUSPTIG "UONESIIAUOD ) 10§ [0
oyads e Sumoas £q pue JuswIsssse-J[os [enunUod y3noIry s[[rys Junum
pue Bursjeads ur ssa1801d opew pey Aoy 193 s1uopnis Arewrwins uf
"040% 01 04 ] WOIJ paseaIdu] suon
-1sodwoo oM seads ueds 1 pres oym asoy Jo ageruaniad o3 pue ‘049¢
01 9419 woij pasearddp suonisodwod Sursn syeads ues 1 pres oym syuapnis
Jo 93eruaniad o (g xrpuaddy ‘g 9[qe]) sUONESIEAUOD JINUTW-¢ 10,]
(g xipuaddy ‘B 9[qRT 295) 94¢¢ 01 948 WO paseardul suonisoduwod
noym sjeads ues [ pres oym a3erusdiad oYJ "94G 01 047 ¢ WOIJ PISeIIdIP
J[eads Ajprey ues [ pres oym syuapnis jo o3e1usdiad oy, ‘UONESIAAUOD
pawmn oy pey Loy uaym (wonisoduwrod o) Juswrugisse Juntim oyl 18 Joo]
01 10u pademnoous a1am Aoy, ‘suonsanb o1y payjse pue asn 01 paruem Lo
ATe[nNqed0A 31 pUE ABS 01 PAIUEM A1) 1BYM PAqLIDSIP AOY], "JIOMIWOY SE
auop syuawudisse JuNIM o1 U0 Paseq pey A1 SUONESIDAUOD INUIW-7
‘pawmn 1noqe syuapnis payjse £oa1ns o ‘s[rys Sursyeads Surpredoy
“049% 01 0] | UIOIJ PAsedIdUT SN BISTUI
[eonewweId Yam £es 01 JUEM ] JBYM 2ITIM UED | Pres oym d3erusorad oy
PUE ‘SYIUOW ()] I9A0 04F O1 047 WIOIJ PIsedIdap Aes 01 JUEM [ IBYM IILIM
A[prey ues 1 pres oym syuapmis jo aderuaniad oy (g xipuaddy ‘¢cq 9[qe].
29s) san1ANOE S[[ryys Juniim Jurpredar ojdwrexs 10, saNIANOE SUNTIM pUE
3upyeads Sunmnp Sunoeimur 4q pasordwr pey sypys Sunum pue 3urnsyeads
11941 P2OTIOU SIUSPNIS 1BY) PIMOYS SUOTIBN[BAD OS], ("SISSE]D S TYSBYEE],
U] SJUDPNIS SE [[2M SE SISSB[D SIOYDE] IIYI0 Y1 UT SIUIPNIS PIPNOUIL SIYT )
‘Tady snoraaid oy woy asoy Yrm wa Jurredwoo Lreniqa pue 12qodQ)
ur sypps Suneads pue Zunim UMO II9Y) PAIBN]EAD SIUIPNIS TBIL-pUT YT,
sayewrsse])) JOYIQ PHM
Sunesrunwwon) jo sinses|J Y[, :3urures| 1udpmg

"UOIVSIIAU0I IINUIU-E

v Su1avy u1 papsadsIns SIUIPNIS 1S0UL “YIUVIAT Ut 1531 Suryvads ay1 4of 141
Pastadans som [ “2ouspifuuor pautvs sjuspnis a1 S10daL 41saulds 41243
Surgram 4ogfv 4205mof] "2q pynom 4ausdpd 41241 04m pup 1moqu v 01
aapy ppnom Aag1 21dog go1gm pazavis 1521 g1 [Hun Mouy 1upLy 1nq $I1doy




218

Revitalizing a Curriculum for School-Age Learners

a meeting, Takahashi proposed following Sato’s advice that they continue to
use the integrated approach and develop students’ communication skills by
using discussion and debate. Nonetheless, the teachers could not come to an
agreement, mainly because some teachers thought it would be too difficult
for their students. Another reason might have been that the teachers had
never debated in English when they were students. Although the teach-

ers finally agreed to use the book Impact Topics (Day & Yamanaka, 1999)
instead of a MEXT-approved textbook, they disagreed about the speaking
tests. Mori and Takahashi decided to try discussion and debate, whereas
Kawai and Goto, a new teacher, preferred the more familiar individual
presentations. The four 3rd-year teachers started to teach on their own and
had little communication with other teachers.

Project 2 (2004 and 2005 School Years): Revitalizing
the Curriculum Through Teacher Collaboration

INTRODUCTION
The second project started in April 2004. The high school was designated

a model school because of its excellent English program and was assigned
another 2-year project. This time, the prefectural Board of Education asked
Sato to be an adviser. A report on the study was to be presented at a national
conference for high school teachers of English in November 2005. First,
there was a heated discussion among those in the English Department
about whether they should accept the project. Many teachers were reluctant
because they felt they were under pressure and that preparing for the confer-
ence presentation would take too much time. Then, four teachers, including
Takahashi, volunteered and formed a team. Sato advised them to create a
syllabus and have weekly meetings, which he attended. With the help of
Sato, Takahashi made a syllabus and presented it at the meeting. The syl-
labus was modified and agreed on by the teachers. The next section reports
what happened in 2004 when the four teachers began working together. The
results were surprising.

THE FIRST YEAR: REVITALIZING
2ND-YEAR WRITING AS A TEAM

The Process of Revitalization: Sharing Ideas and Problems

The four teachers, including Takahashi, met several times before the school
year started in April 2004, during which time they devised a plan. First,

the teachers organized an orientation meeting for every class. They showed
students a video created by recent graduates to introduce the new subject—
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The orientation meeting was successful in that all the teachers and
students were put on the same track.

Next, based on Sato’s request, teachers began holding weekly meetings.
Sato asked Takahashi to arrange each teacher’s timetable so that all four
2nd-year teachers could participate in the meeting. Because of their tight
schedule, not all teachers willingly came to the meeting. Yet as time passed,
the teachers began to appreciate having an opportunity to communicate
with other teachers. At the meetings, the teachers shared their ideas and
problems. In particular, around the beginning of the year, the three teach-
ers who had just started to teach the new subject asked Takahashi and Sato
many questions about how to teach and what to do next. Sato observed all
four teachers’ classes, videotaped part of each class, and showed the video to
the teachers in the weekly meeting, reasoning that they could learn much
better by watching other teachers’ classes. One of them, Sugiura, made a
comment in the meeting;:

I really appreciate the opportunity to watch the video of other teachers
classes. I can learn a lot about how other teachers use the same activity

in a bit different way. Every week I can learn something new in the
meeting. (field notes, April 21, 2004)

Sato also occasionally gave advice to teachers. For example, he advised
teachers to create assessment criteria for the speaking test. Teachers sat
together, watched a videotape of a few performances, and negotiated the
criteria. This gave them the information they needed to develop rubrics.
Table 4 shows the original rubric for the speaking tests, and Table 5 shows
the modified version, which was created after a long discussion. At first,
teachers had difficulty defining each criterion; however, they learned to
develop their understanding and clarify the definition of each criterion in
the end. For example, “Asking questions” in “Fluency” in Table 4 could be
included in “Strategies,” and “Spontancity” in “Delivery” could be included
in “Fluency.” Also, the group decided that “Impression” was too subjective
and thus deleted it when they modified the rubric (see Table 5). The revised
version had a greater focus on criteria for communicative effectiveness and
provided more detailed descriptors. In addition, allowing all students to
achieve a mark other than zero in each category was less demoralizing for
weaker students.

The weekly meeting offered many learning opportunities for teachers.
As Sugiura commented, talking about teaching and teaching issues became
the norm among these teachers. Moreover, they got together at other times
when they felt a need, despite their busy schedules.

Finally, in addition to the required materials, teachers started to develop
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Table 5. Modified Version of the Rubric
for the Speaking Test (December 2004)

Criteria Total points Description and rating

Fluency and content 10 (10) Be able to maintain 3-minute conversation
fluently, with good content

(7) Be able to maintain a 3-minute conversation
with some silence, with adequate content

(4) Be able to maintain a 3-minute conversation
with some silence, with poor content

(1) Be hardly able to maintain a 3-minute
conversation with some long silences

Accuracy (grammar 3 (3) Be able to communicate with accuracy

and pronunciation) (2) Be able to communicate with some errors

(1) Communicate with many errors, using
mainly key words

Delivery (volume 3 (3) Be able to speak with good volume and eye

and eye contact) contact

(2) Occasionally speak with adequate volume
and eye contact

(1) Be hardly able to speak with adequate

volume and eye contact

Strategies 4 (4) Be able to use many conversation strategies
222 (conversation and follow-up questions

strategies and (3) Be able to use some conversation strategies

follow-up questions) and follow-up questions

(2) Use a few conversation strategies and follow-
up questions

(1) Be hardly able to use conversation strategies
and follow-up questions

Revitalizing a Curriculum for School-Age Learners

Figure 1. Conversation Strategies Handout

Communication Strategies
Me too./Me neither.
I see.
Oh, really?
Oh, yeah?

Questions
1. What did you eat in Okinawa?
2. What did you buy in Okinawa?
3. What was the most impressive place?

4. What else did you do?




Y44

Curriculum Revitalization in a Japanese High School: Teacher—Teacher and Teacher—University Collaboration

19urred mof im syuswwod oY) aTeyg % da1g
*(asouede() o3en3uef 1517
oA uy 3u21u0d 31 noqe suonsanb pue syuswwros s ¢ drg

pueISISpUN 1UOP NOL SIDUIUIS PUE SPIOM = §
INOQE DI0W MOUY| 0} JUEM NOA SIOUIIUIS PUE SPIOM = DIOW
1M passardurr o1 nok s0UNUIS PUE SPIOM = 32

"¢ 1O OI0W ‘3¢ SE J[TEUWI PUE SIOUDIUS PUE SPIOM QUI[IDPU() 7 ¢21g

("s1oyoea1 £q u2a1d are suonsany)) ordor oy noqe

s1oulred mo£ 01 suonsonb oAy yjse pue ‘nurw | 10j pesy ‘7 darg

:sdags anof Suimaoyyof aq1 Sursn Sunzps 4254 uvsaq puv saadvd
paSuvqoxs sjuapnis Surgpa 4224 4of awrs svn g1 uagy “Furzram 400d siy
205 01 payooys a3nb svm [ 4sau0q 29 of *s2auanus inof uo usnrrim pry
g 91do1 2q1 3noq Jurprim paystutf WIPIET SSUII [PAUIT ¥ UT JUIPNIS ¥

uag M "SO0T M4vnupf ur suupy [ 3dos 91dos mou v moqu yjvs puv
Surgram uvdaq spuapnis Gpnis qruont-g 41243 43y ouvisu 4o “s3uz
~114m 41247 Suravys Aolua Aaqs suow syvyp uors1soduios 41241 a114mau

01 paﬁwnmua 24y puv svap1 41341 uaa’aap uvy spuapnis S129q fo aﬁaq aq1
GrLp\ 007 ‘S42UAV3] 4IMO]S 40f 1o sy40m Furrtpa 422d 1vq1 sjuspnas L
wiodf pauiva] [ “wioossv)s ag1 ur anbrugaag aqs i3 07 pagavis am puy “das
§ova parvassuomidp Iy “Sunaous v uz Surgipa 422d Lig 01 sn pasiapp 01vg

~

wonwdnaog

ameN

wonednaog
aweN

oeg Bwinyey, -owey

_ouuos sanam .
2007 4eW £0 NG2Q T4 g 880198 :uoNedn0)
4oAt1(] :vonrdnd() (65 £ & fxhe) OOMIL 090 'MRN)

xtuaoyd

(HROELTL) Aeme paundg, jo sopro o pue smog Ay,

10120a1p puw JoyeunTuE :voNRANII()
yEzeAuy ovkep] oureN

131 wonedng

Suymoy 'y ¢ awey

1auLred 10K qum A1 5,397, souured 300k i Ann's 19

it 3s/2y oy ssan8 pue uossad snowre) e wnoge suonsaNb Yy iS1 24s/ay oym ssan® pue uossad snowe; © 1noqe suousanb Auew Fey
sweey Jussansy sures) Buissonsy
g 1uspmg viuapmig
8zl Y21 ON

awen buissano aJjwpy | ajdoad -z ainbi4




224

Revitalizing a Curriculum for School-Age Learners

After the first peer editing, Hideki added three sentences to his composi-
tion. He tried to answer the questions from bis peer (see Composition 1,
Figure 3). Hideki and the others did two more peer-editing sessions

with different students and were asked to rewrite their compositions at
home. In the next class, I was surprised to find that Hideki’s composi-
tion was longer (see Composition 2, Figure 4). He even brought to class
a magazine that featured his fishing hero. After one more peer-editing
and conversation activity with several different students, Hideki [finished
the final draft, which included pictures. He was very proud of the final
product (Composition 3, Figure 4).

2-3. Takahashi’s Episode 3: The Power of Conversation Strategies
The following is Takahashi’s description of how conversation strategies
helped her students develop their skills:

In Writing for 2nd-year students, students wrote and talked about a
topic many times in class. Students had a 3- to 4-minute conversation
with several different partners, an activity we called timed conversation.
A final timed conversation was recorded on tape so that students could
transcribe and analyze the conversation. To keep a conversation going,
we introduced conversation strategies for every topic. Students practiced

Figure 3. Composition 1

¥
Lot s mrthe wars sboot the seopis veu abuirt!
1 vt s o sy
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10 e

Re s o7 el

Litte #ishing
After the first peer editing, he added these
Hojiwe /'S yar ook g
LA e three sentences.

I i -

—
ce This is good. Do you go fishing? In what way
t;«T is his casting good? Why do you like him?
o (English translation) .

;_1 ~n R T
oA I I'm not sure why you like him (English
Guredinal a2 9R
translation)
o /

2R B Tn VS kper "é«xw

snbo
What aspect do you think is cool about him?
(English translation)

Composition 1 (the first draft)
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was a test, but I really enjoyed having a conversation. I feel so happy.”
She also wrote the following comments in her portfolios:

As I had timed conversations many times, I got used to having a
conversation little by little. At first, I didn’t know what to say, but [
started to use “How "bout you?” and shadowing during a conversa-
tion. Then gradually I could understand what my partner said. (1st
portfolio, July 2004)

Before the summer vacation, 1 just said what I had memorized.
However, as I came to use conversation strategies such as “Me, too!”,
“Sounds good!”, and shadowing, conversations became more natural.
Id like to practice asking follow-up questions more, and I will make
effort to say something even if I don’t know the right expressions.
(second portfolio, December 2004)

In April, I was very nervous when I had timed conversations. Today
I had a speaking test and I was surprised to notice how much I
relaxed and enjoyed having a conversation. I was happy because

I could enjoy talking. I explained to my partner what I didn'’t
understand and asked her to explain more. It was wonderful! I can
manage a conversation if I practice a lot. (3rd portfolio, February,

555 2005)

As Ami’s transcription (see Figure 5) shows, she could maintain a
4-minute conversation by using conversation strategies (or communication
strategies). This was completely different from using a memorized conversa-
tion because Ami could negotiate the meaning with her partner. The next

Revitalizing a Curriculum for School-Age Learners

section talks about how other students acquired these conversation strategies
and thus improved their communication skills. The results support Sato’s
(2005) finding that developing learners’ ability to use communication strate-
gies leads to their overall acquisition of a second language.

Student Learning: Developing Confidence in Using English

Both teachers and students were unsure about what would happen in the
Writing class. Yet, by the end of April, teachers began to see some positive
results. Inagaki said in the meeting, “This approach is good because students
are busy working on activities, and they have no time to sleep in class” (field
notes, April 28, 2004).

As teachers became accustomed to this approach and began to see
students enthusiastically engaging in activities, their confidence increased.
Although there were ups and downs, students reflected on what they had
learned in February 2005 and reported in their portfolios that they felt they
had improved their writing and speaking skills.
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write fewer than 5 sentences, and 57% (29% and 28%) reported they could
write 15 or more sentences (see Table B6, Appendix B). Regarding speak-
ing skills (Tables B7-9, Appendix B), in April 77% (32% and 45%) of
students said they thought they could not maintain a 2-minute conversation
without compositions. Only 2% thought they could speak for 2 minutes
without looking at a written paper. In contrast, in February, 13% (2% and
11%) reported they could not maintain a 2-minute conversation without i\
compositions, and 87% (34% and 30% and 23%) reported they could \
keep talking for 2 minutes without compositions. In February, 84% (40%
and 32% and 12%) of students reported that they could have a 3-minute
conversation without compositions. Of students in the advanced classes,
89% (48% and 23% and 18%) reported they could maintain a 4-minute
conversation without compositions. In 2002, only 58% (40% and 15% and
3%, see Table B5) of students reported that they could achieve a 3-minute
conversation without compositions. By 2004, there was a 26% increase in
the number of students who could do so. In an interview, Takahashi com-

mented why most students achieved the goal:

A good thing about this year is that we established goals and objectives
and showed them to our students in April. Also we used the videos of
speaking tests and written materials of our previous students two years
ago. Our students were encouraged by the good models. Moreover, teach-
ers collaborated more and beld weekly meetings, which we could not do
two years ago. As a result, students in all six classes worked toward the
same goals. That made a difference, I think. (Ist interview, September
2004)

Another teacher, Inagaki, said that students in her class were impressed
with the fun essays displayed on the wall that Takahashi’s students had

written.

When they wrote about the Olympic games, they wrote more than I had
expected. Moreover, they were influenced by students in other classes. For
example, some boys wrote using only a pencil at first. Then, after they
saw other students’ work displayed on the wall, they started to write with
colored pens and add pictures. I was impressed with how all the classes
were involved in this project. (1st interview, September 2004)

In short, teacher collaboration resulted in better student outcomes.
Compared with the first project, Takahashi felt that all six classes worked
toward the same goals. Successful teaching experiences encouraged teachers.
Kubo, a senior teacher, reflected on his experience in that year:
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Assessment Components

e term examination (40%)
* assignments (15%)

* speaking test (20%)

* fun essay (20%)

* portfolio (5%)

Furthermore, Sato advised teachers to use a video camera instead of
a tape recorder so that students could see how they interacted with their
partners. On recording days, students brought their own videotapes and
watched them after recording for self-evaluation. As students became accus-
tomed to discussions, they began learning how to debate in July, according
to the syllabus. This was another challenge to teachers because they had
never held a debate in class. Yet these teachers, with Sato’s help, practiced
debating, made a videotape, and showed it to their students in class. Taka-
hashi tried a debate in her class (see Appendix A for sample handouts).
Although the debates had not been very successful 2 years previously, they
worked well this time. Takahashi talked about debates in her first interview
in 2005:

I tried a debate in my class. It was successful, and I have learned a lot
about debate. When I tried it two years ago, it did not work. Since then
I have learned what skills are necessary for debate. Following Satos
advice, we had our students practice summarizing what their partner
said. Also, students were encouraged to use conversation strategies when
they could not understand what their partner had said. I could under-
stand that this kind of practice led students to successful debate. (1st
interview, September 2005)

In November 2005, Takahashi presented the results of the two projects
at a national conference for high school teachers of English, which more
than 3,000 teachers and teacher educators attended. The other teachers
helped Takahashi prepare for the presentation. Educators evaluated the
projects very hightly, and the teachers gained confidence in curriculum
revitalization at their school. Inagaki commented on the presentation,

10 be honest, before the conference, I did not clearly understand what
we had been doing. I guess other grade level teachers did not understand,
either. However, as we reflected on what we had done over five years, we
could confirm the significance of the projects and some achievements we
had made. (second interview, February 2006)
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weekly meetings created learning opportunities within the school context
that were grounded in their daily practices. As a consequence, all teachers
and students began working toward the same goals. To the surprise of the
teachers, the student self-evaluation survey indicated much better outcomes
than 2 years previously. These teachers gained confidence in the curriculum
revitalization they had been working on as they confirmed better student
outcomes. The teacher learning influenced student learning, and vice versa
(McLaughlin & Talbert, 2001; Sato & Takahashi, 2003).

Nonetheless, the teachers talked about the difficulties they faced. Above
all, they stated time and again that they lacked time for communication.
They discovered that one weekly meeting was not enough. For example,
they could not afford time to talk about other English classes (English II or
Reading), although they had agreed to improve these classes through the
integration of language skills. Thus, horizontal articulation (between differ-
ent English classes in the same grade) remains weak compared with vertical
articulation. Fortunately, Sugiura became a leader for the three 2nd-year
teachers and has continued to use the same approach in the Writing class,
modifying some materials.

We conclude with a number of questions. How can these teachers
continue to develop their curriculum after the project is over? How can
a university teacher collaborate more with schoolteachers on curriculum
development? How can teachers continue to communicate and collaborate
with one another, discuss teaching issues, evaluate programs, and set up new
goals? How can they involve other teachers in making a thorough 3-year
curriculum? How can they generate more learning opportunities in their
workplace and empower themselves to be lifelong learners? We believe the
answers lie in continuing teacher development through reflective develop-
ment of practice. As this chapter describes, the teachers transformed their
workplace into a site for inquiry as they struggled, went through conflict,
agreed and disagreed with one another, and tried new practices little by little
(see Ball & Cohen, 1999). In other words, they began helping to transform
their school from one with a weak teaching culture into one that is a learn-
ing organization or a “community of practice” (Murphey & Sato, 2005;
Wenger, 1998) as they carried out their curriculum revitalization simultane-
ously with their own professional development.
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149’ £ Try Ping Poeg Dedafe
How to Summarize Smoking .
Fud {gued
anz Yeu will explain three veacons i two nuntes Your pastror wili sbfimarize Ve arefior swmoking for} seasons ‘
od, | Vo 3ud,
1

Tuts, changs roles

A Huwgadomg?

s
Teusad,
Bat e ase Son scking bic e

U G How sbout you?

i

& Tmpetygied  Levs tak aboul smoking L uta for sinokug for thiew 1waswus
First, Sesond,
Third, __ For these three reasons, I aw for smoking

Youraid, s Yy
Butwe am for suoking besase

% Let me swnmanze whas you said  You arc for smokmg for thice teasons
Fust,
Third

. you are foe smakiag -

A That'svight  How abott souls P
i, /L.n-.mmm‘-u‘»}km\]
_— . Let we summasize whatoe sud We are sgeinst smokig for) maoms. 1 gy
% I'm against aosking foi thiee veasons.  Fiast, % v P, i q%f
Second, Thad, Fisst, Swcod,
Second, s

For these thiee 1easons. I am against sioking.- o mar S
Porthnss 3 o we aim fo awibieg
. W S
4 Letame sninmatior what vou said o

Conversefien siretegies

Condl yon s it sgan, ploas?

Cod you s the sesond prisan e, s’
Thadownyg

Worksheet

234 g lSmi}kingl

1 am against swoking for thres reusony.
First. smoking is had for our healih.
Smokers will get lung cancer.

If childmn and expectanmt mother breathe saoedl of
smeke,

they are injured by smell of smoke.

For ¢xample, smoking bas bad influence on children
#nd baby in the wamb, o
Second-hand smoke is more dange %
If smokers are smoking in a restaprant, wh
amoking bathers me. ) A«‘*'.

) ) %,%y v )
Sﬂmn‘z}g{.ﬂéh s\;‘gx;s throw cigarette butis on
",

3 the streer,
?/Ju’u.e make the street vory dirt

Revitalizing a Curriculum for School-Age Learners

£ butts give troubla to ather people.
It's tea dirty.

. I find cignratte butts beside yay hovse
fthe fires don't go out. my house will be
dungerous.

T'm very afraid.

The Aoy
Third, amokers #rewaste of money.
Smokers spend a lot of money on cigaretie.
Cigaretie is expensive.

Fuor these three reasons, [ am against smoldng.
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Table B4. Speaking Skills Evaluation, 2-Minute Conversation,

2002 Data From 197 Second-Year Students

I can speak | I can speak
I can speak | I can speak aloud with emotion
using without any | without any | without any
I can hardly |compositions | compositions | compositions | compositions
Month speak (%) (%) (%) (%) (%)
October 32 58 8 2 0
February 5 42 33 18 2

Table B5. Speaking Skills Evaluation, 3-Minute Conversation,

2002 Data From 197 Second-Year Students

I can speak | I can speak
I can speak | I can speak aloud with emotion
using without without any | without any
I can hardly |compositions | compositions | compositions | compositions
Month speak (%) (%) (%) (%) (%)
October 13 61 19 6 1
February 7 36 40 15 3
Table B6. Writing Skills Evaluation,
2004 Data From 193 Second-Year Students
|
I can write |
I can I can more |
I can write write 10 write 15 than 15
5 sentences sentences sentences sentences
I can hardly about a abouta abouta abouta
Month write (%) topic (%) topic (%) topic (%) topic (%)
April 19 39 33 6 2
October 8 20 36 25 11
February 2 6 35 29 28
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